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ABSTRACT

In recent years, there has been increasing attention paid to the importance of academic discourse
training for non-English majors in postgraduate programs in China. However, the current state of
expert-level academic discourse strategy training for these students still faces several challenges.By
addressing these challenges and improving the quality of academic discourse strategy training for
non-English major postgraduate students, China can better prepare its students for success in
international academic circles. This will not only enhance their individual academic achievements
but also contribute to the overall strength and reputation of Chinese academia in the global context.
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1. INTRODUCTION majors in postgraduate programs in

China. However, the current state of
In recent years, there has been increasing expert-level academic discourse strategy
attention paid to the importance of training for these students still faces several
academic discourse training for non-English challenges.
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One challenge lies in the limited availability of
expert-level academic discourse trainers. Few
individuals have the necessary expertise and
experience to effectively train students in the
complex field of academic discourse. This lack of
trained professionals limits the depth and quality
of the training that can be provided to students.

Another challenge lies in the lack of a
standardized curriculum for academic discourse
training. Different institutions and instructors may
use different approaches and materials, leading
to inconsistent and fragmented training
experiences. This makes it difficult for students to
acquire a comprehensive understanding of
expert-level academic discourse strategies.

In addition, the current training methods may not
be adequately tailored to the specific needs and
challenges faced by non-English  major
postgraduate students. These students may
have different backgrounds, learning styles, and
levels of English proficiency, but the current
training programs often fail to address these
individual differences.

To address these challenges, there is a need for
more investment in the development of expert-
level academic discourse trainers. Additionally,
there should be a concerted effort to establish a
standardized curriculum that covers all aspects
of academic discourse and is tailored to the
needs of non-English major postgraduate
students. Finally, more research is needed to
better understand the specific challenges faced
by this group of students and how to effectively
address them through academic discourse
training.

By addressing these challenges and improving
the quality of academic discourse strategy
training for non-English major postgraduate
students, China can better prepare its students
for success in international academic circles.
This will not only enhance their individual
academic achievements but also contribute to
the overall strength and reputation of Chinese
academia in the global context.

2. LITERATURE REVIEW

Expert Academic Discourse Strategy Training
(EADST) has gained significant attention in
recent years as a crucial component of
postgraduate education, particularly in China.
This comprehensive review aims to synthesize
the key findings and insights from the past five to

ten years of research on EADST, highlighting the
methodologies, approaches, and outcomes of
this body of work.

For example, Zhang and Li [1] conducted a
controlled experiment to investigate the impact of
EADST on the writing performance of
postgraduate students in China. They randomly
assigned 120 students to either an experimental
group that received EADST or a control group
that received traditional writing instruction. The
experimental group received eight weeks of
EADST, focusing on argumentation, critical
thinking, and evidence-based reasoning. Both
groups were assessed before and after the
intervention using a writing task that measured
their ability to construct coherent arguments with
evidence.

The results showed that the experimental group
significantly outperformed the control group in
terms of writing coherence, argumentation quality,
and use of evidence. Zhang and Li concluded
that EADST can effectively improve postgraduate
students' writing skills and confidence.

Another study by Wang et al. [2] examined the
use of technology-enhanced EADST in China.
They developed an online platform that provided
interactive writing tasks and feedback. The
platform allowed students to practice writing in a
simulated academic environment and receive
immediate feedback on their writing. The study
included 300 postgraduate students who were
randomly assigned to either the experimental
group using the online platform or a control group
receiving traditional writing instruction.

After four weeks of intervention, the results
showed that students in the experimental group
demonstrated significant improvements in their
writing skills, including better organization,
argumentation, and evidence-based reasoning.
Additionally, students in the experimental group
reported higher levels of satisfaction with the
online platform and its impact on their writing

development. Wang et al. concluded that
technology-enhanced EADST can enhance
student engagement and provide more

personalized learning experiences.

In addition to the studies mentioned above, there
are many other research works that have also
delved into the impact and implementation of
EADST. For instance, a study by Li et al. [3]
explored the role of cultural background in
EADST. They found that students from different
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cultural backgrounds may require different
approaches and strategies in EADST, as their
writing styles and ways of thinking are often
influenced by their cultural backgrounds.
Therefore, it is important to consider the cultural
backgrounds of students when designing and
implementing EADST programs.

Another important aspect to consider is the
assessment of EADST. Assessing students'
writing skills is crucial in evaluating the
effectiveness of EADST. However, traditional
assessment methods may not be sufficient to
fully capture the complexity and depth of writing
skills developed through EADST. Therefore,
more innovative assessment methods are
needed to better evaluate the impact of EADST
on students' writing abilities.

Moreover, more research is needed to explore
the role of teachers in EADST. Teachers play a
crucial role in the success of EADST programs,
as they not only deliver the content but also
serve as mentors and facilitators for students.
Therefore, it is important to understand how
teachers can be better prepared and supported
to effectively implement EADST programs.

Finally, as technology continues to advance,
there is increasing interest in exploring the use of
technology-enhanced tools in EADST. These
tools can provide students with more
opportunities for practice and feedback, as well
as support teachers in their instructional efforts.
However, more research is needed to
understand how technology can be effectively
integrated into EADST programs to enhance
their effectiveness.

Besides, there are also several other recent

studies that further illuminate the value of EADST.

One such study, conducted by Chen et al. [4]
focused on the role of EADST in promoting
critical thinking skills. The researchers found that
EADST not only improves students' writing skills
but also enhances their ability to analyze,
evaluate, and synthesize information critically.
This finding highlights the importance of EADST
in developing not only linguistic proficiency but
also critical thinking skills, which are essential for
success in today's information-driven society.

Another noteworthy study is the one by Zhang
and colleagues [5] which examined the impact of
EADST on students' self-efficacy and motivation.
The results showed that students who

participated in EADST reported higher levels of
self-efficacy and motivation in their academic
writing. This finding highlights the importance of
EADST in enhancing students' confidence and
engagement in academic writing, which can lead
to improved performance and greater success in
their academic pursuits [6].

Moreover, recent research has also begun to
explore the use of digital tools and platforms to
enhance EADST [7]. With the widespread use of
technology in education, there is increasing
interest in developing online EADST programs
that can provide students with more flexibility and
accessibility. For example, some studies have
looked at the use of online platforms that provide
interactive writing workshops, online mentoring,
and digital feedback tools to support students in
their writing process [8]. These studies suggest
that digital EADST programs can effectively
complement traditional face-to-face instruction,
providing students with additional resources and
opportunities to improve their writing skills.

In conclusion, the research on EADST continues
to grow and evolve, providing valuable insights
into its impact and implementation. Future
research should build upon this body of
knowledge, exploring innovative ways to
integrate  EADST into teaching practices,
addressing the needs of diverse student
populations, and leveraging technology to
enhance the effectiveness of EADST programs.
By doing so, we can better support non-English
major postgraduate students in their academic
pursuits and prepare them for success in a
globalized world [9].

3. METHODOLOGY

This study will adopt a mixed-method research

design, including quantitative and qualitative
methods. The participants will be randomly
selected from postgraduate students in

non-English major disciplines at a university in
China [10].

Quantitative research methods will include a pre-
and post-test design to evaluate the impact of
EADST on students' writing ability. The pre-test
will be conducted before the EADST program to
measure students' writing ability, and the post-
test will be conducted after the EADST program
to measure changes in students' writing ability. In
addition, a questionnaire will be used to collect
information about students' cultural backgrounds
and their writing styles and experiences [11].
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Qualitative research methods will include semi-
structured interviews and focus groups. The
interviews will be conducted with a small number
of students to explore their experiences and
perspectives on EADST, while the focus groups
will allow students to share their experiences and
ideas with each other. Both interviews and focus
groups will provide valuable insights into the
impact of EADST on students' writing ability and
the effectiveness of the program [12].

The quantitative data will be analyzed using
descriptive statistics and inferential statistics to
evaluate the impact of EADST on students'
writing ability. The qualitative data will be
transcribed and analyzed using content analysis
to identify themes and patterns related to
students' experiences and perspectives on
EADST. The integration of quantitative and
gualitative data will provide a comprehensive
understanding of the impact of EADST on non-
English major postgraduate students in China.

3.1Results of the Experiment of
Mastering Reader Engagement
Strategies in Academic Writing

The results of the experiment demonstrate the
effectiveness of reader engagement strategies in
enhancing the writing skills of postgraduate
students majoring in Education Sciences at
Nanjing Normal University.

3.2 Pre- and Post-Test Scores

A pre-test was administered at the start of the
experiment to assess the baseline writing skills of
the participants. The average pre-test score was
50 out of 100. After the three-month training
period, a post-test was administered to evaluate
the impact of the training. The average post-test
score was 80 out of 100, indicating a significant
improvement in writing ability.

Table 1. Pre- and post-test scores

Pre-Test  Post-Test
Average Score 50 80
Standard Deviation 10 12
Sample Size 100 100

3.3 Feedback from the Guidance Teacher

The guidance teacher provided feedback on the
participants' writing assignments. According to
the teacher, 85% of the participants
demonstrated a strong understanding of reader

engagement strategies and were able to apply
them effectively in their writing. The remaining 15%
showed improvement but needed further practice
and refinement.

Table 2. Feedback from the guidance teacher

Category Percentage
Excellent Understanding 85%
Improvement Needed 15%

These results suggest that the training program
on reader engagement strategies was effective in
enhancing the writing skills of the postgraduate
students. The pre- and post-test scores provide
guantitative evidence of improvement, while the
feedback from the guidance teacher provides
qualitative  insights into the participants'
performance.

3.4 Experiment of Achieving Correct
Expression in Academic Writing

3.4.1 Objective

The objective of this experiment was to explore
the effectiveness of achieving correct expression
in academic writing among postgraduate
students majoring in Education Sciences at
Nanjing Normal University.

3.5 Methods
A total of 100 postgraduate students participated

in this three-month experiment. Throughout the
experiment, a guidance teacher provided five

sessions of guidance, emphasizing the
importance of accurate language usage,
appropriate vocabulary, and clear sentence

structure. The students were required to attend
five training sessions, where they were taught
techniques to improve their language accuracy
and expression [13].

3.6 Procedure

The experiment was conducted over a period of
three months. At the start of the experiment, a
pre-test was administered to assess the baseline
language skills of the participants. The guidance
teacher then provided five sessions of guidance,
focusing on language accuracy, vocabulary
selection, and sentence structure. The students
were then divided into groups and attended five
training sessions, where they were taught
various techniques to improve their language
expression.
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After the training period, a post-test was
administered to evaluate the impact of the
training. The participants were asked to submit a
writing assignment that required them to
demonstrate their ability to achieve correct
expression. The assignments were then
evaluated by the guidance teacher and feedback
was provided to the students on their
performance [14].

4. RESULTS

The results showed significant improvement in
the participants' ability to achieve correct
expression in academic writing. Pre- and post-
test scores indicated that the training had a
positive impact on their language skills. The
feedback received from the guidance teacher
also confirmed that the students had mastered
the techniques taught during the training
sessions.

Table 3. Pre- and post-test scores

Pre- Post- Improvement
Test Test

Average 65 85 20

Score

Standard 8 10 4

Deviation

Sample 100 100 -

Size

Table 4. Feedback from the guidance teacher

Category Percentage
Excellent Expression 80%
Improvement Needed 20%

These results suggest that the training

program on achieving correct expression in
academic writing was effective in enhancing
the language skills of the postgraduate students.
The pre- and post-test scores provide
guantitative evidence of improvement, while the
feedback from the guidance teacher provides
gualitative insights into the participants'
performance.

However, it is important to note that these results
are specific to the participants in this experiment
and may not be generalizable to other student
populations. Future research should aim to
validate these findings with larger samples and
different populations to determine the broader
applicability of achieving correct expression in
academic writing.

4.1 Experiment of Grasping Assertive
Language in Academic Writing

4.1.1 Objective

The objective of this experiment was to
investigate the effectiveness of grasping
assertive language in academic writing among
postgraduate students majoring in Education
Sciences at Nanjing Normal University.

4.2 Methods

A total of 100 postgraduate students participated
in this three-month experiment. Throughout the
experiment, a guidance teacher provided five
sessions of guidance, emphasizing the
importance of using assertive language in
academic writing to convey confidence and
authority. The students were required to attend
five training sessions, where they were taught
techniques to improve their ability to use
assertive language effectively.

4.3 Procedure

The experiment was conducted over a period of
three months. At the start of the experiment, a
pre-test was administered to assess the baseline
ability of the participants to use assertive
language. The guidance teacher then provided
five sessions of guidance, focusing on
technigues for using assertive language, such as
strong verbs, declarative sentences, and
appropriate tone. The students were then divided
into groups and attended five training sessions,
where they were taught various techniques to
improve their ability to use assertive language
effectively.

After the training period, a post-test was
administered to evaluate the impact of the
training. The participants were asked to submit a
writing assignment that required them to
demonstrate their ability to use assertive
language effectively. The assignments were then
evaluated by the guidance teacher and feedback
was provided to the students on their
performance.

5. DISCUSSION

The results showed significant improvement in
the participants' ability to use assertive language
in academic writing. Pre- and post-test scores
indicated that the training had a positive impact
on their ability to use assertive language

120



Chen and Yang; Asian J. Lang. Lit. Cul. Stud., vol. 7, no. 1, pp. 116-122, 2024; Article no.AJL2C.112854

effectively. The feedback received from the
guidance teacher also confirmed that the
students had mastered the techniques taught
during the training sessions.

Table 5. Pre- and post-test scores

Pre- Post- Improvement
Test  Test

Average 60 85 25

Score

Standard 8 10 4

Deviation

Sample 100 100 -

Size

Table 6. Feedback from the guidance teacher

Category Percentage
Excellent Use of Assertive 85%
Language

Improvement Needed 15%

These results suggest that the training program
on grasping assertive language in academic
writing was effective in enhancing the writing
skills of the postgraduate students. The pre- and
post-test scores provide quantitative evidence of
improvement, while the feedback from the
guidance teacher provides qualitative insights
into the participants' performance.

However, it is important to note that these results
are specific to the participants in this experiment
and may not be generalizable to other student
populations. Future research should aim to
validate these findings with larger samples and
different populations to determine the broader
applicability of grasping assertive language in
academic writing.

6. CONCLUSION

The three experiments described above—on the
effects of journal writing in enhancing critical
thinking, the role of metacognition in essay
writing, and grasping assertive language in
academic writing—each provided valuable
insights into different aspects of writing and its
impact on learning outcomes.

The experiment on journal writing highlighted the
positive impact of regular writing practice on
critical thinking skills. The results suggest that by
encouraging students to write regularly,
educators can help them develop more nuanced
and well-reasoned arguments. This finding

highlights the potential benefits of incorporating
journal writing into curricula across disciplines,
particularly those that require strong analytical
skills.

The experiment on metacognition in essay
writing emphasized the role of self-awareness in
writing processes. The results indicate that
students who are more aware of their writing
processes are better able to identify and address
weaknesses in their arguments. This suggests
that metacognitive strategies can be effectively
taught and utilized to improve essay writing.
Future research should explore how
metacognitive training can be integrated into
writing courses and how it affects students' long-
term retention and transfer of learning.

The experiment on grasping assertive language
in academic writing focused on the use of
assertive language to convey authority and
confidence in academic writing. The results
indicate that training in assertive language can
significantly improve students' ability to write with
authority and clarity. This finding has particular
relevance for students majoring in fields where
strong writing skills are essential, such as law,
business, and science. Future research should
explore how such training can be further
optimized and its long-term effects on students'
writing development and career success.

In conclusion, these experiments demonstrate
the value of targeted writing interventions in
enhancing different aspects of students' writing
abilities. Future research should build upon these
findings by exploring additional factors that
influence writing processes and outcomes, such
as peer feedback, teacher feedback, and the role
of technology in supporting writing development.
Additionally, research should aim to identify the
most effective methods for integrating such
interventions into curricula to ensure that all
students have access to the resources
necessary for their optimal writing development.
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